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LANGUAGE IS POWER
BY MARIA BATES, ENGLISH PROFESSOR
After watching Hilary Clinton accept
the DNC nomination this summer, my
eight year old daughter, Kimmy,
announced emphatically: “I will become
the President of the United States!”
Like me, she is an Asian immigrant and therefore not
qualified to be an American President by law. And yet
through the power of imagery, or the ability to actually
see a woman inhabit a male-dominated space, my
daughter now envisions her life in ways that I have never
imagined for myself.

In honor of this year’s One
Campus-One Book selection, I
am Malala, the Pierce Diversity
Committee has focused on the
theme of gender. We invite our
community’s feedback and
reflections.

As a child, I felt the possibility of becoming a president—
of anything, let alone the POTUS— was very limited.
Connie Chung, the news anchor, was my only visual of
Asian possibility, and I seriously considered pursuing this
occupation simply because she had paved a visual path
for me to follow.
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My childhood’s limited visualization points to what I carry
inside, even now: Ingrained social constructs about
gender and race that my liberal education has not
completely eradicated; and what I carry inside ultimately
slips its way to the outside, even in my classroom that is
supposed to serve as an inclusive respite for all.
Nowhere is this slippage more evident than in my verbal
stumble last spring. During our class discussion, I heard
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myself return to the language of my childhood: “What is the
fallacy here, guys?”
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The word, “guys” is not meant to be offensive to my mixgendered group, but it plagues me since I have spent many
years championing gender neutral language in my students’
writing and encouraging their critical thinking about gender
representation. This informal salutation has become a part of me, institutionalized into
my memory by rote. On the surface, my colloquial use of “guys” is common place. It is
so widely accepted that some students have defended my use of it. Still, when I
experimentally used the opposite term to address the class as “you gals,” the students
condemned this greeting as sexist and even deprecating. Ironically, my own slippage has
developed into a lesson into gendered language; the students soon recognize a pattern
of how female terms often carry more pejorative or negative connotations than their male
equivalencies (e.g., Stud/Slut, Sir/Ma’am, Dawg/Bitch, guys/gals, Mister/Mistress).
While people may regard this linguistic exercise as political correctness gone awry, I
believe that my language—my oversight—reveals the values that I internalized as a child
about inclusion and female potential; in this normalized vision, the male (term) naturally
represented the whole, just as a male president naturally represented me as part of a
constituency. With this awareness, I have begun to review how I am teaching my
students, and also my daughter, to see our world.
As I turn away from my instinctive use of ‘guys,” I am learning to imagine, to think, to
speak differently, like my daughter. There is no visual anchor that tells my daughter
that she may someday represent the whole, but there is the boldness of thought—and
to think is to begin. In President Obama’s words, this is the audacity of hope.

FURTHER READINGS / OPINIONS:
Why We Should Stop Calling Women 'Guys' - Huffington Post
www.huffingtonpost.com/.../why-we-should-stop-callin_b_8091
“You Guys”? | Teaching Tolerance - Diversity, Equity and Justice
www.tolerance.org/blog/you-guy

PDC / GENDER / FALL 2016
3

In the following article, Dr. Steven Mintz explores how college communities can recognize
gender dynamics within a classroom and what we should do to encourage gender neutral
spaces. The PDC thanks Dr. Mintz for permission to include his article.
Steven Mintz currently serves as the executive Director of the
University of Texas System's Institute for Transformational
Learning and as a professor of history at the University of Texas
at Austin. He has worked at Harvard, Stanford, and Columbia and
continues to publish on pedagogy and immigration.

Gender Issues in the College Classroom
The gender gap isn’t confined to politics. It’s especially noticeable
at public universities, where female students now substantially outnumber males.
Nationwide, women now constitute 57 percent of college students.
Yet even though women now receive significantly more B.A.s than men, they have not
achieved equality in the classroom. Today’s college classrooms still contain subtle, and
not so subtle, gender biases.
Gender Inequalities in the College Classroom
A large body of research shows that instructors:
--Call on male students more frequently than female students.
--Are more likely to use male students’ names when calling upon students and in
attributing ideas advanced in discussion.
--Ask male students more abstract questions and female students more factual
questions.
--Are less likely to elaborate upon points made by female students.
This research has demonstrated that:
--Male students speak more frequently and longer in class discussions.
--Male students are more likely to blurt out answers without raising their hands or being
recognized by the instructor
Not only are female students are less likely to take part in class discussions, but when
they do, these students are more likely to
--Be interrupted before they complete their response (sometimes by other female
students).
--Make their statements less loudly and at less length.
--Express their ideas in a more hesitant, tentative, indirect, less assertive, or more
polite manner. Examples include phrasing a statement as a question or appending
such phrases as "I guess" or "Don't you think" or "I may be wrong."
Although males tend to dominate classroom discussion, this, of course, does not mean
that all males speak up. Talkativeness among students varies widely among individuals.
Some talk a lot in class, others hardly at all. Fearful of allowing a discussion to lag,
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Teaching Assistants tend to call on the first students to raise their hands. Discussion[s]
become dominated by quick responders, a disproportionate number of whom are male.
Gender Dynamics in the College Classroom
Our classrooms contain certain hidden biases. We want students who actively
participate in discussion. We tend to value a verbal style that is confident, assertive,
and forceful. We regard a class as especially successful if students engage in debate
and verbal sparring.
These biases make some students, disproportionately female, feel inadequate. They
come to doubt their own abilities and skills. Meanwhile, classroom dynamics vary
markedly depending on the instructor’s sex, the class’ sex ratio, class size,
and the gender relevance of the course. Male and female students tend to have
different speaking styles in the classroom. Male students tend to speak in
order to establish status and hierarchy, and their style tends to be more argumentative.
Many female students feel uncomfortable having their ideas evaluated publicly. Many
prefer to work with others to solve problems. In addition, male and female students
tend to have different attitudes toward their own abilities and different ways of
dealing with failure.
Differences in linguistic styles:
The linguistic expert Deborah Tannen has found that female students tend to:
--Make shorter and quieter statements
--Present their statements in a more hesitant, indirect, or "polite" manner o use "I"
statements ("I guess . . .," "I was wondering if . . .")
--Qualify their statements ("sort of," "maybe," "perhaps")
--Add "tag" questions (". . . isn't it?,". . . don't you think?")
--Ask questions rather than give statements, even if they know an answer
--Use intonations that turn a statement into a question, or accompany their statements
with smiles or averted eyes rather than more assertive gestures, such as pointing
--Apologize for their statements ("I may be wrong, but . . .").
Differences in student behavior:
A number of influential studies have found that female students are
--Less likely to raise their hands immediately in response to initial questions than male
students
--Less likely to blurt out answers or demand the teacher's attention
--Less likely to receive peers' approval if they "break rules"
--Less likely to receive feedback, whether praise, help, or criticism
--Less likely to have their comments credited, developed, adopted, or even
remembered by the group
--More likely to be interrupted when they speak or to have other students answer
questions directed to them.
Differences in self-image and self-presentation:
Still other studies have concluded that female students:
• Are more likely than men to attribute success to hard work or luck rather than skill.
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Require higher grades to persist in a field than men do.
Are more likely to blame themselves for a lack of success than are male students.
Are more likely to refer to personal experiences in class.
Tend to feel less comfortable in public debate.
Are more likely to be interrupted when they speak.
Are more likely to make one-time contributions and not speak again.
Are more likely to phrase their comments in a hesitant manner.
Are less likely than male students to shape the agenda of the discussion.

Feminist Pedagogy
Proponents of feminist pedagogies view the classroom as a site of power, privilege, and
hierarchy, and regard teaching as an inherently political act. Yet the politics of the
classroom, these scholars maintain, remain obfuscated. Within the traditional
classroom, these scholars argue, certain ideas, perspectives, and forms of behavior,
discourse, and argumentation are favored. The conceptual design of a course tends to
remain hidden and unexamined, while the selection of topics and readings reflects
unspoken ideological presumptions. Meanwhile the approach to teaching in the
traditional classroom, whether involving lecture or discussion, takes the significance of
a particular text or topic for granted and fails to model the range of alternate
interpretive or analytical approaches. All of these factors lead some, if not many,
students to feel marginalized, discouraging deep learning.
What assumptions guide feminist pedagogy?
1. That the traditional classroom is a site of power, privilege, and hierarchy.
2. That teaching is a political act, instructors are political agents, and the methods of
instruction, choice of readings, nature of the assignments, and forms of assessment
have political and ideological significance.
3. That traditional approaches to teaching diminish student agency, limit the number of
perspectives that are raised, and marginalize students who don’t conform to certain
norms.
Principles of Feminist Pedagogical Practices
All good teachers strive to create a nurturing and inclusive classroom environment. But
proponents of feminist pedagogy go further. Feminist pedagogies:
1. Emphasize the psycho-social dimensions of teaching, especially empathy and cultural
sensitivity.
2. Place issues centering on class, disability, ethnicity, gender, race, and sexual
orientation at the center of inquiry.
3. Stress the value of experience—both the experience that comes from hands-on
research and community-based learning and that which comes from each student’s
personal experiences.
4. Encourage disagreement and celebrate difference—and treats the classroom as a
place where differences can be articulated and analyzed.
5. Treat students as participants and not as spectators.
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6. Emphasize praxis: active inquiry and investigation.
7. Seek to develop a critical awareness of problems, power, and inequalities.
Creating an Inclusive Classroom Environment
What can you do to ensure that no students are left behind?
1. Be acutely sensitive to the gender dynamics in your classroom.
Be aware of the subtle and even unconscious interpersonal dynamics. Don’t let female
students be interrupted. Make sure you call on women and men equally.
Above all, keep a close eye on who is speaking in your class. Observe whether a small
group of students monopolize discussion.
2. Encourage all students to speak.
Pause for a few seconds before you call on a student to give everyone an opportunity to
raise their hands. Sequence students, so that neither men nor women dominate the
discussion, and create opportunities for even the most reticent students to speak.
Don't assume that you are protecting shy students from embarrassment when you
don't call on seemingly passive students. Most students who seem reticent, quiet, or
uncommunicative are not particular shy. Rather, these students withdraw because of
the classroom's dynamics. And once they retreat, they are less likely to remain engaged
in the class's content.
3. Provide all students with a lot of feedback and encouragement.
Use student names frequently. Maintain eye contact. Use the same tone of voice with
male and female students. Provide positive feedback and encouraging comments to all
of your students. Validate their opinions, and affirm their ability to succeed.
4. Be attentive to differences in communication styles.
Look for cues that a student wants to speak or ask a question. Increase the wait time
after you ask a question.
5. Build metacognition into your teaching.
Metacognition—critical reflection about content and pedagogy—needs to become an
integral part of the classroom experience. Encourage critical reflection about readings,
assignments, and evaluation methods.
6. Rethink your classroom.
Vary your classroom format. Include small group activities. Integrate collaborative
problem solving as well as competitive argument and debate. Rotate leadership in the
class. Consider making every student a discussion leader or an expert at some point
during the semester.
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While Dr. Mintz’s article focuses on classroom experiences to promote gender inclusion, many
of his suggestions can be extended as best practices for our campus meetings. Notably, as
Pierce’s most current demographics (below) indicate, females represent the majority of our
student and employee population.

P I E R C E

D E M O G R A P H I C S

Majority of Pierce Students: Female, Hispanic, and ages 20-24
According to Pierce’s most recent FactBook (2014-2015), the majority of our students
are female (55.73%), Hispanic (44.79%), and ages 20-24 (34.37%).
Majority of Pierce Employees: Adjuncts, Male, and White, ages 65-69
The majority who serve our students are adjunct faculty (41.8% as of March 2015);
50.2% of our adjunct faculty are males and the majority identify as white (68.6%).
There is a relatively equal span of ages, but the largest majority is 65-69 years old
(13.5%).
Full Time Faculty Demographics: Female, White, and ages 35-49
For full-time faculty (12.6%), the majority are female (60.2%), white (70.8%), and
ages 35-49 (40.3%).
Unclassified Staff: Female, white, and ages 18-34
The next largest employee group is our unclassified staff (29.8%); the majority are
female (54.8%), white (52.8%), ages 18-34 (68.2%).
Classified Staff: Male, White, and ages 50-54
The third largest employee group is our classified staff (14.5%); the majority are male
(56.0%), white (41.2%), and ages 50-54 (16.0%).
Administration: Female, White, and ages 45+
We have 22 administrators (1.3%); the majority are female (54.5%), white (40.9%),
with an equal age distribution of 45-49 (22.7%) and 60-64 (22.7%).

DEMOGRAPHICS

PIERCE STUDENT DATA: (Screenshots courtesy of Oleg Bespalov)
http://pshare.piercecollege.edu/college/planning/_layouts/15/start.aspx#/SitePages/Home.aspx
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GENDER IS A SPECTRUM
Many people do not identify within the binary of male / female. People are beginning to
understand gender as a spectrum that can be fluid (or shift at different times).
Recently, FACEBOOK updated its site, allowing its users to pick from 56 different
gendered possibilities:

FACEBOOK’S OPTIONS:
Agender
Androgyne
Androgynous
Bigender
Cis
Cisgender
Cis Female
Cis Male
Cis Man
Cis Woman
Cisgender Female
Cisgender Male
Cisgender Man
Cisgender Woman
Female to Male
FTM
Gender Fluid
Gender
Nonconforming

Gender Questioning
Gender Variant
Genderqueer
Intersex
Male to Female
MTF
Neither
Neutrois
Non-binary
Other
Pangender
Trans
Trans*
Trans Female
Trans* Female
Trans Male
Trans* Male
Trans Man
Trans* Man

Trans Person
Trans* Person
Trans Woman
Trans* Woman
Transfeminine
Transgender
Transgender Female
Transgender Male
Transgender Man
Transgender Person
Transgender Woman
Transmasculine
Transsexual
Transsexual Female
Transsexual Male
Transsexual Man
Transsexual Person
Transsexual Woman
Two-Spirit
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During our Fall Convocation, President Kathleen Burke outlined our responsibilities as district
employees. The PDC has summarized her overview for your convenience...

TITLE IX COMPLIANCE: RESPONSIBLE EMPLOYEE
DISTRICT POLICY ON REPORTING SEXUAL MISCONDUCT:
LACCD Board Rules make all district employees responsible for reporting sexual
misconduct, whether directly observed or if it is reported to you.

ABSENCE POLICIES AND PREGNANT STUDENTS:
The DOE considers adverse consequences related to pregnancy and delivery a violation
of Title IX.

EQUAL TREATMENT OF TRANSGENDER STUDENTS:
If a student is gender transitioning, that student should be addressed by name and
appropriate pronoun identified by the student, regardless of what appears on the class
roster.
For questions, please contact Title IX coordinator and Vice-President of
Student Services, Dr. Earic Dixon-Peters. His preferred contact is email:
peterseb@piercecollege.edu

FLASHBACK: PDC DIVERSITY EVENT 2014
PHOTO COURTESY OF CHRISTINE VALADA
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The PDC enjoys the opportunity to feature individuals from our community. For this
edition, the PDC interviewed a Pierce Student, Farzan Sabet, who wanted to share his
experience about his life-changing event as a transgender adult; we were also honored
to interview our hardworking dean, Donna Villanueva, our inspirational colleague, Dr.
Kaycea Cambell, and our new faculty member, Dr. Wendy Mazon. We thank them for
their voice and for the difference their presence makes to our campus.

FARZAN SABET, FORMER PIERCE STUDENT
Please tell us about yourself:
I came to the United States when I was 21 years old. I
studied at Pierce College and at the time, I
was questioning my sexual orientation or my gender. I
always knew I was a man but because I grew up in a
country that has a different view point on gender and
sexual orientation, I always struggled. Growing up with
negative comments about the LBGTQ population, I always
thought it was wrong to be gay/lesbian. Being a
transgender was out of the picture because such thing
never existed in any conversation until I came to the U.S.
When I was at Pierce College, I joined the Gay/Straight Alliance Club where I met
amazing people. I came out as a lesbian because I am attracted to women, so it just
made sense to me. When I learned more about the Transgender community, I knew it
was possible to finally be who I always wanted to be, but I was scared of surgery and
didn’t want scars on my body. I knew it could be risky and if you do start doing the
transition, there is no way back. So I just accepted myself as a lesbian.
As time passed, I started realizing that I was not happy because I still lived a lie inside
the wrong body. Eventually, I educated myself about the process for transitioning. I
watched a lot of YouTube channels and saw the bravery of those who had started their
transition. They helped me a lot because I was witnessing their happiness.
So here I am, three years and four months on testosterone; it has been four weeks
since my top surgery.
Have you ever faced any prejudice or injustice-- or witnessed any act of injustice? How
did you handle it?
Luckily, with my transition, most everything has been smooth. I feel very fortunate for
having friends and family who have supported my decisions. I mostly encounter
questions that have been bothersome or comments from people who don't know the
right thing to say because they have never been around a transgender. With moments
like that, I usually try to talk with the person who says a hurtful comment and let them
know how it is not okay to say such things.
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What is a moment that changed your life?
I believe coming to the United States was the moment that changed my life forever. I
can't even picture my life in Iran. If I was still in Iran, I would've not been able to finish
school and get my masters; and I would still have to live a lie.
Is there any ways Pierce can better support our students?
I think Pierce has been really great with their support on LGBTQ community. Perhaps
more counseling and bringing the LGBTQ community together more because there is
nothing like having a group of people who know what you're going through.
When I joined the Gay/Straight Alliance at Pierce, I was more confident. I knew I had
their support. A lot of young people that come out might not have the same support
from their family or they don't know how to tell their family. They need to know they
have help and it is OK to be who they want to be. Fear is the worst enemy for everyone
and fear of losing family is even worse. If there can be a solution to stop that fear, the
first important step has been taken. :)
CAMPUS RESOURCES TO SUPPORT FELLOW STUDENTS AND COLLEAGUES:
FOR INFORMATION ON UPCOMING
PIERCE GAY STRAIGHT ALLIANCE
events, see
https://www.facebook.com/groups/
PierceGSA/?fref=nf

Join us in celebrating LGTBQ
Awareness month as well as other
historical milestones, Pierce people,
and Pierce events

Diversity Committee of Pierce

LIBRARY DISPLAY IN HONOR OF
LGBTQ MONTH.

, Pierce People, and Pierce events.

Photo courtesy of Library’s Facebook Page

SAFE ZONE / LGBTQ TRAINING
IS AVAILABLE Workshops are
provided from the joint efforts of
Equity, PDC, and ASO’s Pierce Gay
Straight Alliance Club. These
individuals have been trained; their
workshop has been highly rated by
participants.
For questions, please contact Christine
Ersig-Marcus (Equity) or Christine
Valada (PDC)
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DONNA VILLANUEVA, DEAN OF MATH AND SCIENCES
Have you ever been a victim of injustice/racism/prejudice
or a witness of it? What happened and how did it affect
you?
Once, living in NY, I arrived home to find my three brothers
all dutifully washing down our garage door. I found this
odd because we do not typically wash the exterior of our
house down, but my brothers continued on in silence, even after I asked them
what they were doing and why. Later that evening, my youngest brother (6
years old at the time) came to me and asked me what the word “Chink”
meant. I explained to him that it is considered a derogatory term typically used
to refer to people of Asian descent, specifically Chinese. This definition confused
him so he asked me again to explain what Chinese meant, so I took out his class
school picture and showed it to him. I asked him to describe the skin color of his
classmates, the hair color of his classmates, the eye shape of his
classmates. Then, I asked him to look at himself. Did he look like his
classmates? I told him that we have Asian-like features because we’re
Filipinos. My brother stared at the picture again and was still confused, so I
asked him what was bothering him. He said, “If we’re Filipinos, then why did
someone write “Chink Go Home” in large red paint on our garage?” I couldn’t
answer him. So I went to my other brother to ask him if what I heard from Joe
was true, and he said yes. As soon as they arrived home from playing basketball
at the park down the street, they saw the sign, and he immediately ordered his
younger brothers to go inside and get water and sponge to quickly wash down
the garage walls before my parents, my sister, and I arrived home. He wanted
to spare us the pain he felt. I left his room that day, and we never discussed this
incident again.
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Dr. Kaycea Cambell, PROFESSOR AND CHAIR
DEPARTMENT OF POLI SCI/ECON/AJ/LAW AND CHICANO STUDIES
Tell us about an event or a moment that changed your life.
I was a late academic "peaker." High school was fun and
games; I only got serious the final year of high school - just
in time to make it to college. In college, I met my mentor Professor Alfred Francis. He fascinated me, he was an
Econometrician (advanced Statistician) and completed his PhD
from MIT in three years, all while married with children. I
became his research assistant and the lessons he taught me,
the papers we worked on together, and the introduction to
academic research and economic theory made me realize very early I should be an
academian. He was also the one that introduced me to teaching. He would let me teach
a class, hold TA sessions, grade papers, and told me he knew I was to be in an
academic setting. He was a very strong mentor and a father figure. His influence
changed my professional trajectory, since he helped me to come to the United States
for Graduate School and never stopped encouraging me. He was a big influence in my
life and always told me - "if you are smart and educated, then your life journey won't
be a hard". He argued that irrespective of the social and economic burdens that maybe
present - he told me being HIGHLY educated was my shield and my way of facing the
world. He was right. He died last year but our time together with him as my professor,
mentor, and surrogate father in college and beyond, truly changed my life.
What is one thing about yourself that people might be surprised to know?
A lot of people tell me I look serious! I am actually very very goofy and love to joke
around. My favorite day is April 1 - I love to play practical jokes.
Do you have a best teaching practice that works for you?
[I] always find a way to let students see how a lesson can be applied in the real world! I
teach economics and rather than focus on just math and graphs, when I take the time
to show students that they are applying and/or using economic theories or concepts; it
just stays with them. Application to popular culture is always a hit. When I play the
clean version of Thrift Shop from Mackelmore in class and students sing and rock away,
then I tell them this song is about an inferior good and explain what this means in
Economics; students NEVER forget what an inferior good is. Or if I show them the clip
from a Cloudy Chance of Meatballs and explain that the invention is creating a PUBLIC
GOOD and explain why. I could ask them what a public good is three months after the
course is complete and they will remember or know. Application in the real world helps
me impart my knowledge. Some students in exams will present or extend the
examples as they try to explain answers in essays or to give an analytical response. I
love it!
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Dr. Wendy Mazon, PROFESSOR OF MUSIC
Please welcome our newest Pierce member, Dr. Wendy Mazon.
She is an avid freelance clarinetist and chamber musician and
has held clinics, masterclasses, and performed in concerts both
here and abroad. In 2012, she toured several provinces in the
Philippines, both performing and teaching for Filipino youth
orchestras and local bands. Currently, she is the principal
clarinetist for the Filipino American Symphony Orchestra and
rotating principal clarinetist for the Santa Monica Symphony Orchestra.
Dr. Mazon also loves to give back by teaching young children. In the summer she
teaches underserved children at the William Grant Still Arts Center in Los Angeles and
during the year she teaches with the Children's Music Workshop. Founded by Larry
Newman, Children's Music Workshop's documentary, MUSIC MATTERS: L.A. Kids and
their Music received the 68th Annual L.A. Area Emmy Award for Outstanding
Achievement in Children/Youth Programming.
Dr. Mazon is excited to be one of the most recent full-time additions to the Performing
Arts Department. This Fall, she will be teaching Musicianship, Music Theory,
Fundamentals of Music and conducting the Pierce College Symphonic Band (Mus 745).
Dr. Mazon is always looking for musicians to join the band program, so if you play a
musical instrument, you should seriously consider joining the band!
What is one thing about yourself that people might be surprised to know?
One thing that people may be surprised to know about me is that, at one point, I was
captain of the Cal State University, Northridge Women’s Soccer team and received a
scholarship to play “college ball.” Originally, my plan was to teach high school music,
physical education and coach soccer. I was a double major for several years until I
finally decided to focus on music. Some may think that there are not many similarities
between music and sport, but in my experience that could not be further from the
truth.
Just like the wonderfully diverse population of our campus, the diverse disciplines of
music and sport share many core similarities. But I am not the first to recognize this.
Did you know that in addition to sport, the Greeks also included music and art as
events in the Ancient Olympics? As a matter of fact, music and art were olympic
events in the modern olympic games from 1912-19521. Here are some of the
commonalities I observed in my experience as both a musician and an athlete. Both
music and sport take extreme discipline in order to be successful.
To build skill and technique, many long hours have to be spent practicing and honing
one’s abilities. When I was playing soccer for CSUN, our practices averaged three
hours a day, five days a week. Once I decided to focus on music, the transition was
easy, as I was expected to spend the same amount of time or more in the practice
room. How athletes and musicians practice is also similar. Time is scheduled and
blocked out in order to focus on specific skills. Whether it be practicing your shot or
practicing a difficult one-measure passage, both sport and music practice by isolating
various skills in order to make them better. In the end, it is also common practice to
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have a scrimmage game or to rehearse an entire piece, so that work done previously
can be incorporated as a whole. Both of these disciplines also include the pressure to
perform either in a game or a
concert, where all of those long
hours practicing come
down to those precious minutes of
performing either on the stage or in
a game. Music and sport take focus,
require passion and a strong will to
improve. Other similarities between
sport and music are the use of
rhythm, the ability to get back up
when you get knocked down, the
concept of Flow, and the increased
ability to learn to collaborate and
work together with your team or
ensemble as you strive together to
create and share beautiful
moments.
Music and sport also obviously have their differences, but both have reinforced life
skills that I continue to take with me including, a love of collaboration, the knowledge
that anyone can make a mistake, including me, and a desire to grow, both as a
teacher and a human being.
PICTURE OUR COMMUNITY:

Middle Top Photo,
Courtesy of Christine
Valada:

JOSE VALLE,
A Student and
Library Assistant
This photo is to replace
the original (and
incorrect) image
printed in our spring
newsletter 2016 on
page 18. We apologize
for the oversight.
PHOTO COURTESY OF
LIBRARY

(Back, left to right) Darren
Borg, Ericka Kent, Brian
Pierson, Nouha Halla,
Charles Zabala.
Front, left to right: Michael
Habata, Abby Watson,
Shaheen Vaa, and Lori
Travis
Middle Bottom Photo:
Professor Mickey Harrison
Above Photo: Christine
Valada, PDC Co-Chair

PIERCE DIVERSITY / FALL 2016

PIERCE EVENTS / 17

FALL EVENTS
ONE CAMPUS-ONE BOOK EVENTS (OCOB):

Please join us by reading an excerpt or
all of our 2016 OCOB selection, I am
Malala by Malala Yousafzai, an activist
and co-winner of the 2014 Nobel Peace
Prize.
Copies of this book are available in the
library. Our campus go-to person is
Librarian Lisa Valdez; she and the Library
Department have worked tirelessly to
make our initial equity grant a reality.
This fall, we are pleased to offer the
following OCOB activities:
Library / PDC / Art Department:
Interactive Art Installation,
“Women Hold Half the Sky”
Art Gallery, 11/1-12/18
Library/PDC/English:
Film, “He Named Me Malala,” followed
by discussion panel from United Nation’s
Girl Up Program; Great Hall, 10/20, 12-4
Feminist Club: Film, TBA
Library/PDC/English:
Film, “A Path Appears” and
Discussion: 11/17; Great Hall, 2-4
ASO / English Department / PDC / Library
Speech / History / Theater Arts:
Living Statues, 11/17, Great Hall, 1-2
Health Center/SHAC
Film, “The Hunting Ground,” and
discussion: 10/27, Great Hall, 4 to 6. The
one hour documentary will be followed by
a panel discussion about sexual assault on
college campuses and what Pierce is doing
about it through our Campus Violence
Response Team.
Theater / Dance Department:
Winter Dance Concert, TBA
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Fall OCOB Event, continued…
Theater Arts:
Tartuffe, Molière
October 21-30, 2016, Dow Arena Theatre
Fences, August Wilson
December 2-11 2016, Mainstage
ASO/ PDC/ International Student Club
Thanksgiving, TBA
We will host a dinner for F-1 students who are far away from home.

ASO / PDC: CULTURAL DAY (MAY 2016)

TO FIND OUT ABOUT THESE EVENTS, OR TO SEE
CURRENT EVENTS ON DIVERSITY, GIVE PDC A THUMBS
UP ON FACEBOOK: Diversity Committee of Pierce
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INTERNATIONAL STUDENT PERSPECTIVES / ABBY WATSON, PIERCE COUNSELOR
Our international students have a lot
to negotiate when they first arrive to
the United States. Abigail Watson
helps them with this adjustment, and
she takes the time to listen and help
them with questions to ease their
transition. In this particular reflection,
she asks the students to think about
how gender shapes their expectations
and experiences in the US as well as in
their native country.
I attended an International Students Club (ISC) Meeting last spring to engage the
members in a conversation about gender differences in the U.S. versus their home
countries. Some students declined to share, however, I was able to speak with: ME
(male, Sri Lanka), MK (male, India), V (female, India), and Y (male, India). I started
with a general question: What are some of the gender differences that you witness
here in the U.S. versus your home country? The group was very quiet at first.
Students seemed reluctant to talk. After some silence and members glancing around
the room at each other, MK asked if he could tell us his story even though it
specifically dealt with sexual assault. We all encouraged him to share.
MK was accused of sexual assault and rape a couple years ago, when he was a new
student in the U.S. He felt that because of the nature of the crime, he was presumed
guilty even though he was innocent. He was acquitted of all charges, but the whole
ordeal left him feeling scared and clinically depressed. He added that this experience
was very different from the way things are handled in India. Not that they are
handled in a better way but he wanted to point out the dramatic differences. Y added
that in India “girls are blamed for rape cases for provoking the guy.” He also explained
that his sisters moved to the U.S. because they didn’t feel safe at home in India. V, a
young woman who is also from India shared that, “they blame the families [for sexual
assault]” and added that she feels safer here in the U.S.
ME who is from Sri Lanka explained that it is dangerous for women to travel in his
hometown for safety reasons. He noticed that there are significantly more women
taking public transportation in the U.S. ME also shared an experience he had when he
was a student cadet at a college in Texas. One night when he was patrolling, he
found a woman lying in front of her dorm room. She was drunk, unconscious, and
naked. He immediately called his supervisor. The officers took care of the young
woman and made sure she was safe. He felt that if he were back home in Sri Lanka,
“they wouldn’t have been as concerned about her safety.” He also explained that she
probably would have been labeled a “slut” and rumors would be spread about her.
While the group acknowledged that there are still “some limitations” for women in the
United States, women have more freedom and independence here.
There were other students sitting around the table who listened but did not actively
participate in the dialogue about sexual assault. However, after students were finished
sharing, there was a consensus that they all felt fortunate to be able to study in the
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U.S. and experience American life. Significant gender inequalities still exist around the
world and the topic may be difficult for some people to discuss. It is important that we
allow students to share their stories and provide them with a safe space to talk and
ask questions. Hopefully these types of conversations facilitate learning and allow
students to cultivate an open mind.

WAYS TO SUPPORT OUR INTERNATIONAL STUDENT POPULATION:
Abby notes that our international students need opportunities to speak about their
experiences in order to adjust. With her guidance, the PDC has identified other areas
that would help our international students feel more integrated into the US
experience:

A HOME FOR THE HOLIDAY:
a) Students are often lonely and far from home during Thanksgiving; if you would like
to host a student at your home, please let us know. Right now, Christine Valada,
co-chair of the PDC, has graciously offered to host a few students.
If you would like to participate, the ASO and PDC will also host a Thanksgiving
dinner for the students this year (time TBA).
UNDERSTANDING MAINTENANCE OF F-1 STATUS
b) First-time international students may struggle to find courses since they often
arrive in the United States about a month before classes begin due to visa
restrictions. They do not have priority registration and some may not fully
understand the matriculation process or how to “crash” classes. F-1 students must
enroll in a full-course load every fall and spring semester in order to maintain
status. If you see a frantic international student, please consider their situation and
refer him/her to International Student Services if they need assistance.
YOUR AWARENESS ABOUT CAMPUS PROGRAMS:
c) Students can only take 10 units of ESL at Pierce per semester. Since they need 12
units to maintain their status, they enroll in survey courses or other courses that
may require advance proficiency in English; subsequently, they may still struggle
with language and comprehension even though their academic ability for the
subject is quite advanced.
If you notice a struggling student, please guide them to the Center for Success.
There are many ESL workshops designed to help them. Currently, there is also a
“CONVERSATION CAFÉ,” initiated by PDC member Loris Travis, to help such
students practice their language skills.

THANKS KINDLY FOR YOUR COMMITMENT TO OUR STUDENTS
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MOTHERHOOD IN MODERNITY / MICHAEL HABATA, LIBRARIAN
In this article, Michael Habata highlights the challenges many women face as new
mothers within industrialized nations such as Japan and America. He connects the
decrease in Japanese birth rates with the social and financial challenges of Japanese
women, then extends his reflection beyond Japan to consider the limitations of
American support system.
About ten years ago, I ran across an article1 in the Los Angeles Times about the
upcoming wedding of Japan’s Princess Sayako, the only daughter of the Emperor
Akihito and Empress Michiko. By marrying a non-royal husband, Sayako, who was 36
at the time, was slated to lose her royal privileges and have to learn to live as a
commoner, doing her own shopping,
driving, and cooking. After graduating
from college, Sayako had worked as a
researcher at an ornithological
institute, but had quit her job once the
wedding had been announced. The
article stated that about one in four
women in Japan in their 30s were
unmarried, and included an interview
with a Japanese woman who had
written a best-selling book about how
unmarried women were often pitied by
younger women in their 20s who had
already married and were living as
stay-at-home mothers.
Princess Sayako (right) and her then-fiance Yoshiki
Kuroda in a Oct. 2005 photo. Photo courtesy of
The Los Angeles Times

I remember thinking at the time how
difficult the situation was for
professional women in Japan, where
traditionally companies hired few women in career positions; in addition, when women
have their first child, there has been tremendous social pressure within the corporate
culture for them to quit their jobs and stay at home taking care of their children.
(Statistically, about two-thirds of Japanese women drop out of the labor force after the
birth of their first child.2) In a society where the mother is expected to be responsible
for childcare and the social pressure to conform is much greater than in the United

Wallace, Bruce. “Out of Royalty and Into Marriage: At 36, Japan’s Princess Sayako is Finally to be
Wed – to a Bureaucrat with No Royal Blood.” Los Angeles Times 14 Nov. 2005: A5. Proquest
Newsstand. Web. 9 Oct. 2015.
2 Lee, Don. “Japan is Pulling for its Female Workforce; Prime Minister’s Economic Growth Plan
Includes Expanding Public Health-Care Centers and Adds Hiring Incentives for Firms.” Los Angeles
Times 21 Aug. 2013: B1. ProQuest Newsstand. Web. 10 May 2016.
1
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States, the ability of women to both have a meaningful career and to raise a family
has been difficult.
And yet, I have grown up hearing about my great-grandmother, who had worked as
one of the few woman schoolteachers in her city, in the education field which was
dominated at the time by men. Furthermore, my great-grandmother had managed to
raise several children while teaching, which was almost unheard of during that time.
In the last fifteen or twenty years, I understand that Japanese society has made some
progress in this area, and fathers are encouraged through government publicity
campaigns to take a larger share of responsibility for childcare, especially for younger
children. The economic downturn in Japan has meant that fewer working men are tied
throughout their careers to the same company, which has meant greater flexibility for
some. But without support from the large companies that employ large percentages of
the population, working husbands and fathers cannot easily take greater responsibility
for childcare.
Interestingly, in another article I saw this year about Japanese society,3 the writer
mentioned that the Japanese fertility rate is significantly smaller than its death rate.
According to figures quoted in the article, in 2015, 1,008,000 babies were born in
Japan, but the same year, 1,302,000 people died. Japan’s Health and Welfare Ministry
estimates that the country’s population could shrink to 87 million people by the year
2060, from a population of 127 million today4. With a rapidly growing elderly
population, Japan is in danger of having smaller and smaller percentages of workingage people and young people able to contribute to the national economy, while many
of the elderly are no longer contributing economically and a sizable number would
require additional medical and health care. According to the article, last fall Japanese
Prime Minister Shinzo Abe said the government would encourage younger people to
have more children and thus increase the country’s fertility rate.
However, without viable alternatives for child care, working women do not have the
economic freedom to stop working and have children, particularly if they have financial
responsibilities. The article interviewed Richard Jackson of the research group Global
Aging Institute: "To be a young professional advancing your career, you have to be
prepared to stay late every night and then be prepared for drinking with your boss,"
Jackson says. "You can't have a couple where both members do that and also have small
children, unless they're going to keep the daycare centers open until 11 o'clock at night
or you're very affluent and can hire a fulltime nanny"5. While Japanese law guarantees

Baer, Drake. “Empowering Women May be the Only Way to Solve its Devastating Sex Problem.” Business
Insider. Business Insider, Inc., 22 Jan. 2016. Web. 29 Jan. 2016.
4 Auslin, Michael. “Japan’s Gamble on Womenomics: Abe’s Drive to Increase Women in the Workplace Runs
Up Against the Need for Higher Birthrates.” Wall Street Journal Online 27 Feb. 2015. ProQuest Newsstand.
Web. 10 May 2016.
5 Baer.
3
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pregnant women six weeks of leave before birth and eight weeks afterwards, in reality,
many companies do not follow the requirements of the law, especially in smaller
companies, and few cases are taken to arbitration or to court because of a stigma
attached to these kinds of legal disputes in Japanese society6.

IMAGE CREDIT: GETTY IMAGES

The article mentioned that there are
different models of child care
throughout the world. In countries
like France and Sweden, there is a
“nanny state” model where there is a
job guarantee if you take a
maternity leave, and no social
stigma for a mother of a young child
returning to work. In the United
States, there is a “flexible labor”
model, where it has become
culturally normalized to get similar
benefits “by making it easier to find
ways to work, like with part-time
work, the ability to go back to
school, getting degrees online, or
starting a new career.”7

(Of course, the situation is far from ideal in the United States for women. While
European countries have generally expanded policies like paid parental leave, parttime work, and child care over the last 15 to 20 years, the United States has not seen
similar expansion of policies. After rising for over fifty years, the percentage of
American women between 25 and 54 years old in the workforce declined between
1999 and 2014, from 74 percent to 69, while rates in European countries generally
climbed during that period.8 In terms of maternity leave, the Family Medical Leave
Act (FMLA) provides 12 weeks of leave to qualified workers, but “the leave is unpaid,
limited to companies with 50 or more employees, and only covers employees who
worked at least 1,250 hours in the year before requesting leave.”9)
This second model does not offer the same state support that the nanny model does,
but the article states that it’s better than countries like Japan, where one cannot get
back onto the career ladder once a woman takes time off in order to have a child. 

Lee.
Baer.
8 Claire, Cain M., and Liz Alderman. “Why Women in the United States are Leaving Jobs Behind.” International
New York Times 15 Dec. 2014: 14. Proquest Newsstand. Web. 28 May 2016.
9 Johnson, Michelle. “Women and Work.” CQ Researcher 26 July 2013: 645-68. Web. 28 May 2016.
6
7
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ONE CAMPUS-ONE BOOK PROJECT 2016

Michael Habata, Pierce Librarian

The One Book-One Campus selection for academic year 201617 will be I Am Malala: The girl who stood up for education
and was shot by the Taliban, by Malala Yousafzai, activist and
co-winner of the 2014 Nobel Peace Prize. In awarding the
prize, the Nobel Foundation cited the young activist’s
“struggle against the suppression of children and young
people and for the right of all children to education.”
The selection was made by the Pierce College library, working
with the campus Theater Arts department to coordinate with
the theme of their fall 2016 dramatic production. The OneBook One-Campus is sponsored by the Pierce Diversity
Committee, Pierce College Library, English Department,
Theater Arts Department, and Equity committee. Members of
the Pierce community, including students, faculty, staff, and
administrators, are encouraged to read a common book
throughout the academic term and participate in campuswide, thematically integrated activities.
The Pierce College library will be purchasing multiple copies of
both the adult bestseller and the Young Readers edition, titled
I Am Malala: How one girl stood up for education and
changed the world (both published by Little Brown and
Company).
Thank you for supporting this project. If you have an idea for
an activity you’d like to see or spearhead, please let us know.

For questions, contact:
Lisa Valdez / Pierce Community Librarian
(valdezll@piercecollege.edu); 818.710.4440
Michael Habata, the PDC Faculty Representative / Librarian)
(habatamh@piercecollege.edu; 818 719-6409)
Library Chair, Paula Paggi (paggipm@piercecollege.edu; 818 710-2843)

O

CONTACTS:
DIVERSITY WISH LIST / OPPORTUNITIES TO SERVE:
SPECIAL SERVICES REP FOR PDC
WANTED___________________________________

PDC invites all members of our community to participate.
In particular, we need a Special Services Rep. We meet
from 11:15-12:30 every second Thursday of the month.
The PDC promotes diversity awareness on campus and
contributes to activities that honor this diversity.

DIVERSITY TRAINERS
WANTED______________________________________

The Equity Team is looking for faculty, staff, and students
who would like to serve our campus as diversity trainers,
especially in the area of retention of at-risk student
populations. If you have experience in this area, or would
like to gain experience, please contact Dr. Jose Vargas.

District Office of Diversity Programs:
Gene Little,
Director of Diversity Programs
Phone: (213) 891-2316
Office of Diversity Programs
Phone: (213) 891-2317 or
((213) 891-2315
diversityprograms@laccd.edu
Campus Resources:
Student Services:
Dr. Earic Dixon-Peters, Vice President
Office: 818.719.6418
peterseb@piercecollege.edu
Equity Coordinator:
Dr. Jose Vargas
vargasjh@piercecollege.edu
818.710.4100

Lara Conrady Wong, Ph.D.
Student Engagement Coordinator &
Counselor; 818.710.2538
Conradll@piercecollege.edu
Pierce Diversity Committee

PDC NEWSLETTER CONTENT
WANTED_____________________________________

PDC welcomes all members of our community to submit
content for our future newsletters. We are requesting the
following materials (on topics of diversity):
a) Reflections / personal experiences
b) Best teaching practices
c) Examples of student work
d) Examples of faculty, staff, and administrator’s work
e) Photographs of campus people and activities
f) Letters of concern/opinion
g) Art (in any genre)
h) Comments, concerns, or input about PDC newsletter

Christine Valada, Co-Chair
valadac@piercecollege.edu
Maria Bates, Co-Chair
batesmt@piercecollege.edu

Juan Carlos Astorga
Judith Bagg
Oleg Bespalov
Darren Borg
Curt Duffy
Lara Conrady Wong
Mita Desai
Shytovia Jernigan
Michael Habata
Sally Kassamanian
Barbara Lombrano
Loralyn Mc Donald Frederick
Brian Pierson
Lori Travis
Candy Van
Moriah Van Norman
Shaheen Vaaz
Abigail Watson

