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SENSITIVE SUBJECTS IN THE CLASSROOM
by Maria Bates

“You guys don’t know what the
f--k you’re talking about!” yelled
Janine* as she gestured wildly at
the whole class. Her face had
crumpled into a fist; she stood
abruptly, then ran out of the
classroom.

identify my own assumptions
about classroom behavior. I had
expected Janine to respond in a
scholarly manner, to ultimately
depersonalize a difficult subject. I
had expected her to be proactive,
not reactive.

Needless to say, this activity had
not gone as planned. Janine had
flipped and my lesson had
flopped.

Though I was only a second year
English teacher, I had already
become adept at approaching
sensitive issues with enough
emotional detachment to get me
through a lesson; with a
highlighter in one hand, I was able
to examine topics for their
rhetorical strategies, (mis)use of
statistics, or logical fallacies. And
though certain topics were
emotional triggers that caused me
pain, I knew how to intellectually
transcend my feelings. My
impartiality allowed me to think
objectively through a topic rather
than to personalize it.

When I asked my colleagues for
advice, they gave a range of
responses; “Get that student
some psychological help,” one
quipped. Another peer, whom I
admired, admitted: “I stay clear
away from most sensitive issues.
Too difficult to navigate.”
It was my friend, Steve Yao, who
gave me the best advice after I
admitted my sense of indignity
about the student’s disrespectful
behavior. He simply said, “You
gotta’ rethink your expectation.
We can’t expect all students to be
like us.” His comment helped me
*Janine is a pseudonym

Throughout the years, I have
encountered many students who
have yet to master the very
intellectual transcendence that

Sensitive Subjects in the
Classroom / Maria Bates
Tips for Teaching Sensitive Issues
PDC
Getting Stated: Respect Activity
Paul C. Gorski
GE PATHS
Black History Month Activities
Our Community / Kristine Hall and
Ashley Granillo
508 Compliance Overview
Stephanie Schlatter
FILMS ON DEMAND
Michael Habata
FILM REVIEW, SELMA
Christine Valada
EXPERT JIGSAW / PDC

|PDC / TIPS

2

makes an objective dialogue possible. They have no safe place to retreat. As a
defense mechanism, they may resist the painful process of renegotiating their
identity, assumptions, or values.
During these moments of struggle, students may feel threatened or deeply hurt, and
the process of communication may accordingly break down within our classrooms.
Certainly no single teaching practice will unequivocally deter such breakdowns in
communication, but we can take some measures to make a difference in this
process, and perhaps this difference will help our students find that safe space
within themselves and within our classrooms.
With this spirit in mind, Pierce’s Diversity Committee has compiled tips to help
navigate these difficult classroom experiences.
TIPS FOR TEACHING SENSITIVE ISSUES:
1. Add a statement to your syllabus about the sensitive nature of the topics within
your class

Open Mic, hosted by
Pierce Diversity
Committee, Direction
Literary Magazine, and
sponsored by ASO.
Photographs by Christine
Valada

Example: In order to pass this class, you must complete all of the readings and
assignments and view all of the films. The works… we are considering in this class
reflect contemporary life; therefore, some of the materials contain graphic and
sometimes disturbing-depiction of human bodily functions violence, and sexuality.
Because critical consideration and discussion of these works is required in order to
pass this course, anyone who does not wish to encounter such materials should take a
different class.
(Michael Reder, Director of Teaching and Learning, Connecticut College,
http://teaching.berkeley.edu/sensitive-topics-classroom)

2. Develop a syllabus that explores multiple perspectives of a topic, culture, or group of people.
For guidelines and specific examples of a multicultural, multidimensional curricula, check out Critical
Multicultural Reform, a site rich in resources and practical activities that can be integrated into the classroom
experience.
3. Set ground rules for civil and inclusive discussions by creating a ‘safe’ learning environment.
To build a safe environment, provide opportunities for students to know each other through ice breakers that
build a sense of commonality.
Develop a set of rules and practices for how to speak about a difficult or ‘hot’ topic.
Consider doing a ‘mock’ practice to help students internalize the rules, but make this topic on something nonthreatening and even humorous (such as the merits of slippers versus flip-flops).
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Let students know that you have also struggled with difficult topics, and
explain/model how you strive to handle those situations. Develop a process
that can help both you and your students during these overwhelming
moments (such as deferral strategies, etc.)
Consider creating opportunities for win-win situations and opportunities for
people to be heard or affirmed rather than negated.
4. If students are over-emotional or unable to accept a point, consider
diffusing the situation in the following ways:
Acknowledge that this topic is difficult to speak about and remind students
that the lesson is not to denigrate a group of people or a belief system, but to
expose the problem(s) and complicated historical contexts; their awareness
can lead to solutions or a deeper understanding.
Help the students move beyond their opinions and emotions. Students should
learn to focus on identifying the structure of an argument, evaluating the
strength of arguments (i.e., logical fallacies, assumptions, scapegoating, etc.)
Remind students that the objective is not to agree or to ‘win’ an argument, but
to understand or recognize a different point of view.
Stop the class and ask students to write a response about the incident.
Top: PDC diversity exercise, “A Step
Above” [where participants respond to
questions by stepping forward or
backwards; the most privileged
individuals will end up in the front].
Middle and Bottom Photos: PDC Music
Festival.
Photography by Christine Valada

Model impartiality by inhabiting different roles (and tell students which
subject-position you are inhabiting):
Committed: teacher expresses own view while attempting to be balanced
Objective or Academic: teacher presents all possible viewpoints
Devil’s Advocate: teacher adopts most controversial viewpoint, forcing
students to justify their own. (Wales & Clarke, 2005; qtd. from College
Quarterly)

5. Know both your rights and your responsibilities as a classroom instructor by reading the Pierce Faculty Code of
Conduct, the AFT Contract about academic freedom, and the Standards of Conduct for student behavior.
ADDITIONAL RESOURCES
Overview about specific ways to develop a civil discourse within the classroom: Civility in the Classroom
Article, with specific and transferrable examples, about approaching sensitive subjects in the classroom:
College Quarterly
Guidelines for Discussion of Racial Conflict and the Language of Hate, Bias, and Discrimination
http://www.crlt.umich.edu/publinks/racialguidelines.php
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Getting Started: Respect Activity (Introductory Level)
© Paul C. Gorski, 1995-2014; reprinted with permission

This activity requires 15-30 minutes.
Purpose: Participants will create a working definition of respect within the
classroom as they discover that their assumptions about how to treat one another
may be culturally biased.

PDC Open Mic
Photo by Christine Valada

Process: Ask everyone to find someone in the room who they do not know.
Instruct them to introduce themselves to that person, and spend five to ten
minutes talking about respect. What does it mean for you to show respect, and
what does it mean for you to be shown respect? After the allotted time, ask the
participants to return to their seats, and open the discussion. What ideas did
people discuss?

Common responses include the "Golden Rule," looking somebody in the eyes, being honest, and appreciating
somebody's ideas even when you do not agree with them. Each of these responses offers interesting points of
reflection. They each are informed culturally and hegemonically. So once people have returned to the big group
for processing the activity, be sure to inquire where people's notions of "respect" come from and who those
notions serve and protect. Does everybody really want to be treated the way you want to be treated? Is it
respectful in every culture to make eye contact with whomever is speaking? What if somebody's ideas are
oppressive--should we still respect them? And to whose benefit? It is important to mention that respect is a
crucial ingredient in any discussion, but especially in a discussion of often-controversial issues such as racism,
sexism, and economic injustice. The point is to learn from our differences--to understand each other's
understanding. The point is not to agree. But the point, as well, is to reflect critically on our assumptions and
socializations around the concept of respect.
This activity touches many bases. First, it starts the crucial path toward building a community of respect. This is
the first step in maintaining a constructive exchange regarding issues related to equity and social justice. At the
most basic level, participants meet someone they did not know and exchange ideas with that person. Second, the
community is built through an understanding of how the group perceives respect and how we negotiate its
meaning. Third, the similarities and differences in participants' ideas about respect begin to show the first signs
of similarities and differences within the group on a larger level, often in ways that reflect power and privilege.
We greatly appreciate GE PATHS for its generous funding that made the following
events possible: Resistance Film Series  Day of Politics  Faculty Diversity Training
 Global Village Day  Situated Humanitarianism: Doing Good in the Aftermath of
GE PATHS
Disaster in Sri Lanka  Direction Literary Magazine  “Fed Up” documentary 
Delivering Health: In Search of an Appropriate Model for Institutionalized Midwifery in
Mexico  Some Men: From Violence to Anti‐Violence.
For more information about the GE Path program available for all Pierce students, please see
http://faculty.piercecollege.edu/gepaths/. In short, Pierce has identified specific general education courses that
lead to optional minors at CSUN in the following areas: Aesthetics and Culture, Global Studies, Health and
Wellness, Social Justice, and Sustainability.
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One of the PDC’s objectives is to highlight the contributions of people on our campus and to share their
experiences. This month, we interviewed Kristine Hall, a beloved ASL professor at Pierce, and Ashely Granillo, a
current Learning Skills instructor and past Project Match intern.
Kristine Hall was born to a Deaf family and attended California and Maryland Schools
for the Deaf. She received her B.A. in Communication Arts at Gallaudet University. She
is currently a full-time American Sign Language instructor at Pierce College since 2009,
and she has previously worked as an adjunct for Language Development of the Deaf at
the North Valley Occupational Center, College of the Canyons, and California State
University, Northridge. Kristine is in the Teaching ASL Master’s Degree Program at
Gallaudet and serves as President of the ASLTA-Los Angeles Chapter. In her spare time,
she enjoys cooking and traveling with her family.
PDC: Have you ever witnessed or experienced discrimination?
Yes, I have had many experiences with discrimination related to the Deaf Community, both that I have
experienced personally and that I have observed.
The most recent discrimination that I have observed had to do with hiring of a hearing person for an ASL teaching
position for which s/he was not qualified. I was on the tenure committee as a Deaf consultant, believing that it
was to make sure that the BEST candidate for the ASL teaching position would be selected. Unfortunately,
contrary to best practices and the existence of a far better qualified individual who happened to be Deaf, a
hearing person was hired. This person lacked pedagogical experience, cultural knowledge and language
competence, yet the hiring committee proceeded to hire him/her because of their lack of understanding and
disregard for my advice, about Deaf culture, ASL as a language and ASL teaching. In fact, the only experience the
hearing person had was related to sign language interpreting and not ASL instruction at all. Sadly, far too many
people think that using ASL as a language or working as an interpreter creates equivalency to being a competent
ASL instructor. The Deaf candidate was far more qualified; the individual had a higher ASL degree, had numerous
classes related to ASL teaching, Deaf Culture, and the structure of ASL, and had extensive teaching experience.
This was a blatant example of discrimination based on ignorance. I have seen this happen time and time again
because of linguistic and cultural ignorance.
Moreover, the hearing person disregarded best practices and advice in taking the position. S/he knew that s/he
was taking the position that should have gone to a more qualified candidate. In doing so, this hearing person has
created a situation where s/he will then experience the backlash from the Deaf Community, creating an
antagonistic relationship, rather than fostering an alliance with the Deaf Community. This is so disheartening, and
does not reflect a positive movement forward in cultural awareness and in acceptance of diversity.
I personally experienced this exact same discrimination in the past- being overlooked as an ASL instructor in favor
of a hearing person who was far less qualified than I was.
Fortunately, Pierce College had it right! For my hiring process, I believe Pierce College did work hard at selecting
candidates who were appropriate for ASL instruction, those with the proper experience, education and
knowledge. I am so happy to be teaching here at Pierce College today because there was no discrimination in the
hiring process! I am so thankful that the hiring committee understood the impact of hiring a full-time ASL
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instructor who had the right credentials, who could be a leader and have an impact on the field of ASL
instruction. The ultimate point is to hire an instructor who will teach appropriately, inspire students and create
allies in the Deaf Community. Well-educated, appropriately educated ASL students are the ones who have the
potential to continue on successfully into the study of ASL/English Interpreter Education. It is a disservice to have
students matriculate through ASL classes where they do not realize that the quality of their education is not truly
preparing them for the rigors of ASL/English Interpreter Education, higher level academic work in Deaf Studies,
nor the experience of being true allies to the Deaf Community. 
PDC is seeking a wide representation of campus voices for our interviews. We will continue to
ask students, faculty, staff, and administrators to participate. If you woul d like to be
interviewed, we would love to include your experiences .

Ashley Granillo works as a Learning Skills instructor for the Center for Academic
Success. Last Fall, she taught as a Project Match Intern for the English
Department under the guidance of Dr. Maria Bates. When she wasn't in the
classroom, she volunteered at CAS and tutored students who were at various
levels of English.
Ashley is fluent in ASL, has earned a Masters in English from CSUN, and has
recently completed a TOESL certificate.
PDC: Whom do you most admire and why?
They asked me this question a few months ago during Project Match's summer
institute, and at that moment, I had a vague sense of who I admired. As an
educator, you feel pigeonholed, as though you need to pick only a voice from
your field of study, and as a person, you feel the need to choose someone from
your family. But why play favorites? Prior to becoming an educator, I worked in the music industry as a freelance
music journalist and a daydreaming singer. Undoubtedly, the people I admire most are the ones who thrive in a
culture where I'm still very much an active participant; home will always been in those tiny, smoky venues.
Frank Tuner is a folk-rock singer from Wessex, England. Unlike our roots in punk-rock where music is ironically
exclusive, Frank's made his music communal. If his records were a room in a house, they would easily be the front
room (living room), bedroom, bathroom, basement... his discography is a home to all the weary outcasts who
listen to him. The fans come together, their voices blend and sing over the clanking of glasses at the bar while he
remains the facilitator, the conductor of the melodious cacophony. As a performer, he makes it a priority to
create a nurturing environment, a place of safety where people can be who they please, and most importantly,
dance. There is no reason to be insecure within his proximity. But more than the performance and the music is
the craft of storytelling. Those musical narratives gives the house that character of a comfortable, lived-in home.
In his own way, Frank Turner is an educator on what it means to live. To live and fail, to succeed and live. Through
him I've learned that my classroom is my smoky venue where my fans are my students who need to feel like
Frank's music has made me feel – secure within myself. As teachers, we so often forget the craft of storytelling
and how it can bring us all together as a people, a community. It's a method that I've become severely attached.
But I admire how his vulnerability is respected, never exploited, even when it should be because all those who
command a "stage" are susceptible to that kind of intolerance. It's incredible how he's kept a close distance with
his fans, but he still feels reachable. That's all I could ever hope, to be myself to everyone, but especially to my
students. 
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FEBRUARY IS BLACK HISTORY MONTH
There are several activities planned to celebrate our cultural history and milestones. On Wednesday, February 25
at 2:30 in the GREAT HALL, there will be a showing of “Bridge to Freedom” as part of the Resistance Film Festival
series and GE PATHS program. Afterwards, please join James McKeever and Sheryl Nomelli for a panel discussion.
Upcoming events this semester will include a campus march and a Poster Art Exhibit. ALL ARE WELCOME! Please
check your emails for updates, come to support the events, and invite others.
Special thanks to Dr. James McKeever for developing and participating in the events, the Equity Committee for
financing the March and Poster Exhibit, and the ASO clubs for executing the events.

508 COMPLIANCE OVERVIEW
WE NEED TO CLOSE-CAPTION OUR MULTIMEDIA:
In the President’s Monday Report on November 2014, Stephanie Schlatter, Associate Dean of Special Services
and PDC member, explained that all public institutions must comply with the accessibility mandates (or
specifically, Sections 504 and 508 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act
Amendments Acts of 2009). In short, we need to close-caption all of our multimedia, such as webcast material,
video broadcasts, video tapes, and DVDs.
WE HAVE DATABASES OF CLOSE-CAPTIONED VIDEOS:
Stephanie Schlatter has identified two sources on campus that offer close captioned materials: Intelecom and
Films on Demand. To log onto Intelecom, go to www.intelecomonline.net and use the following login:
Username: piercecollege (all lowercase) and Password: pierce (all lowercase). To log onto Films on Demand, the
username is your email or Windows login, and the password is the last four digits of your district ID number.
WE HAVE FUNDING TO UPDATE UNCAPTIONED MULTIMEDIA
If you need to close caption a multimedia material, we have a Distance Education Captioning and Transcriptions
(DECT) grant that provides funding for this process.
To further guide us, Michael Habata has written an article to explain how to access Films on Demand.

FILMS ON DEMAND

by Michael Habata

With the recent news that all videos shown for classes must have closed captioning to meet Section 508
requirements, are you concerned about making sure that your teaching materials are in compliance? Recently,
the Pierce College library received Title V funding which allowed us to purchase a new database called Films On
Demand (i.e., a large number of documentary and nonfiction films, many of which are closed captioned). You can
check to see if the video you are currently using is available and closed-captioned on this database, or if there is
another video with similar content that you might be able to substitute.
Films On Demand provides access to approximately 15,000 documentary and nonfiction programs, broken up
into segments which have their own descriptive information and can be searched separately. New titles are
constantly being added. Content is from a large number of providers, such as the BBC, PBS, NBC and ABC News,
National Geographic, and TED Talks.
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Films On Demand is available to an unlimited number of simultaneous users, so there is no restriction to how
many people can be watching a specific program at one time. Access is through the Pierce library page
(libguides.piercecollege.edu), from the “Find Articles” tab at the top of the page. Select “Databases in
Alphabetical Order,” and then find Films On Demand in the list of databases.
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From off-campus computers, access requires the same login as other databases and electronic resources (for
faculty, the username is your email or Windows login, and the password is the last four digits of your district ID
number).
Users can browse from twenty-five subject collections, or search the collection by keyword.

One can also search for programs with closed captioning using the Advanced Search feature:
On the Advanced Search screen, check the box for programs that are closed-captioned:

Once you create your own account specifically for this database, you can create customized playlists of specific
documentary titles or segments that can be shared with your classes, either on your Moodle page or by email.
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Come to the library reference desk for a demonstration, or try to attend one of our faculty workshops which we
offer during the fall and spring semesters. You can also watch an instruction video from Films on Demand for
academic institutions at this website:
http://support.infobaselearning.com/index.php?/FOD/Knowledgebase/Article/View/889/236/films-on-demandoverview-and-introduction-for-academic-institutions#.VHNZKU1Mu1s
NOTE: PDC is compiling a list of recommendations for close -captioned films, books,
and articles that highlight diversity. Please send us your review of a film or a book and
we will include it in our newsletter or on our webpage.
PDC highly recommends the Film, available on Films on Demand: “Shifting Civil Rights
Movement.” [From Title: Ain’t Gonna Shuffle No More 1964 –1972: Eyes on the Prize—
America’s Civil Rights Movement 1954 –1985]

FILM REVIEW: “SELMA” by Christine Valada
I had the opportunity to see the new film Selma before it opened in December,
and I cannot recommend it enough. It is the best film I saw last year. I strongly
encourage everyone to see it, and I’d like to consider showing it as part of any
Black History Month project the Diversity Committee plans. We might not be able
to show it this year, but every student should have an opportunity to view it. In
some cities, students are being given the opportunity to see it for free. In other
cities, so-called educators are refusing to allow their students to see it (the
Superintendent of DeKalb County Schools in Alabama refused a request for a class
trip.) This is a travesty.
I was a young teenager when this happened and I remember the events well, but my sister, who is 2.5 years
younger than I am and went to the film with me, did not remember. The film opens with a stunning recreation of
an indelible moment which haunted young-me for a long time after I read about it and saw footage of the
aftermath. We were both deeply affected by the recreation, I, because I realized what was happening and
dreaded it, she because she was taken totally by surprise.
The film brings home the point that those who do not study history are condemned to repeat it. My friend
Melinda Snodgrass, who, like me, was a lawyer but with an emphasis on Constitutional law, said it made her feel
like we have gone backwards. She never expected to see overt racism again during her life-time (as a child visiting
her grandmother in Oklahoma, she saw it up close), and we see it all the time now. She and I are both deeply
concerned about the injustices of the Roberts Court and how half the members are working so hard to dismantle
the Voting Rights Act. I can only hope that someday that its recent ruling will be held in as ill regard as Plessy v.
Ferguson (eventually overruled by Brown v. Board of Education) or the Dred Scott decision (Blacks, whether free
or slaves, could not be citizens and had no standing to sue in Federal Court. Melinda based her famous episode of
Star Trek: The Next Generation, “The Measure of a Man” on the Dred Scott case.)
Selma is a beautifully written, directed, and acted film. It also makes excellent use of archival footage in telling
the story. All of the notable films which are based on real life events this season seem to be under fire for
“inaccuracies,” but it appears that for some reason, Selma is taking the brunt of that criticism. I have my own
theories about why that may be, but I think I know the difference between documentaries and historically-based
films, and can make judgments accordingly. Go see it and encourage your students to see it. Then use it for the
basis for discussion about what is happening in the United States and what we can all do to make this a better
world.
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PDC Training

This Spring, the PDC presented a workshop on
Expert Jigsaw, a powerful cooperative learning
technique that promotes student interdependence
and accountability.
Jigsaw Groups for Cooperative Learning

Defined broadly, Jigsaw is a grouping strategy in
which the members of the class are organized into
"home" groups. The students are then reorganized
into "expert" groups containing one member from
each home group. The members of the expert group
work together to learn the material or solve the
problem, then return to their home groups to share
their learning. In this way, the work of the expert
groups is quickly disseminated throughout the class,
with each person taking responsibility for sharing a
piece of the puzzle.
Expert
Groups:

Home
Groups:

Group One

Group Two

Group Three

Group Four

Nucleus (Kathy)

Mitochondria (Jorge)

Cell Wall (Sara)

Protoplasm
(Heather)

Nucleus (Susan)

Mitochondria (Randy) Cell Wall (Andy)

Protoplasm
(Jessenia)

Nucleus (Jose)

Mitochondria (Gail)

Cell Wall (Chris)

Protoplasm (Phu)

Nucleus (Jim)

Mitochondria (Tan)

Cell Wall (Julie)

Protoplasm (Karen)

Group One

Group Two

Group Three

Group Four

Nucleus (Kathy)

Nucleus (Susan)

Nucleus (Jose)

Nucleus (Jim)

Mitochondria (Jorge)

Mitochondria (Randy)

Mitochondria (Gail)

Mitochondria (Tan)

Cell Wall (Sara)

Cell Wall (Andy)

Cell Wall (Chris)

Cell Wall (Julie)

Protoplasm (Heather)

Protoplasm (Jessenia)

Protoplasm (Phu)

Protoplasm (Karen)

Jigsaw can be used for sharing different solutions to the same problem or for dividing up research
responsibilities. For example, if the class is studying living cells, one group of students learns about the nucleus,
another learns about the mitochondria, another learns about the cell wall, and so on. The groups are then
reconfigured into home groups; the students take turns teaching their specialty to their home group so that each
group learns about every topic.
Excerpt on Expert Jigsaw from http://monarchknights.com/teacherwebpages/moss/documents/JIGSAWACTIVITY.pdf

I PDC: SPRING 2015

DIVERSITY WISH LIST / OPPORTUNITIES TO SERVE:
REPRESENTATIVES FOR PDC WANTED_______________________________
PDC invites all members of our community to participate. In particular, we
are requesting representatives in the following areas: SEIU 99, the Buildings
and Trades Union, UMCE, and Teamsters (administration). We meet from
11:15-12:30 every second Thursday of the month in FO 2200.
The PDC promotes diversity awareness on campus and contributes to
activities that honor this diversity.
TRAINING OPPORTUNITES
OFFERED_______________________________________________________
If you would like the PDC to come and do a one hour workshop in the
following areas for your event or activity, please let us know. Currently, we
are able to offer training in the following areas:
1. Activities to create a ‘safe’ classroom/ “Ice Breakers”
2. Diversity Activities to encourage awareness and understanding
3. Cooperative Learning Strategy: Expert Jigsaw
DIVERSITY TRAINERS WANTED______________________________________
The Equity Team is looking for faculty, staff, and students who would like to
serve our campus as diversity trainers, especially in the area of retention of
at-risk student populations. If you have experience in this area, or would like
to gain experience, please contact Crystal Kiekel.

PDC NEWSLETTER CONTENT
WANTED_______________________________________________________
PDC welcomes all members of our community to submit content for our
future publications. We are requesting the following materials (on topics of
diversity):
a)
b)
c)
d)
e)
f)
g)
h)

Reflections / personal experiences
Best teaching practices
Examples of student work
Examples of faculty, staff, and administrator’s work
Photographs of campus people and activities
Letters of concern/opinion
Art (in any genre)
Comments, concerns, or input about PDC newsletter

CONTACTS:
District Office of Diversity Programs:
Director of Diversity Programs,
Gene Little
Phone: (213) 891-2316
Office of Diversity Programs
Phone: (213) 891-2317
or (213) 891-2315
diversityprograms@laccd.edu
Campus Resources:
AFT:
Fernando Oleos
oleasf@piercecollege.edu

Equity Coordinator:
Crystal Kiekel
kiekelcr@piercecollege.edu

Pierce Diversity Committee:
Christine Valada, Co-Chair
valadac@piercecollege.edu
Maria Bates, Co-Chair
batesmt@piercecollege.edu
Emily Anderson
Judy Bagg
Mita Desai
Michael Flowers
Ashley Granillo
Michael Habata
Nouha Hallack
Kristin Lassonde
Alex Ooloo
Brian Pierson
Abigail Sandico
Stephanie Schlatter
Candy Van
Work Environment Committee:
Melody Cooper, Chair
cooperm@piercecollege.edu

